
investigations into how music and music-
integrated teaching and learning can
generate rich, multi-representational
evidence of meeting local, state, or national
standards of content knowledge in music,
math, language arts, history, and science.

T H E  C L C S  T E A C H E R
P O R T F O L I O  A S  A N
A C T I O N  R E S E A R C H
A S S E S S M E N T  A N D
R E S E A R C H  T O O L

For the Research Center, teacher and
student portfolios have long been the focus
of authentic assessment of arts learning in
schools [Davidson, Crouch & Norton
2000; Winner, Davidson & Scripp 1992].
Because of the explicit mission statement
of the charter proposal and the two broad
action research questions stated above,
teacher portfolios became tools for practi-
tioner-based action research.

In the first four years at the Conservatory
Lab Charter School, classroom teachers
and music specialists created professional
development portfolios that served to
organize and present samples of an entire
year’s work from five perspectives:

1) classroom and curriculum design and
management

2) observations of classroom practice

3) accountability for documentation and
assessment of student achievement

4) adherence and contribution to the
mission and values of the school

5) professional development as a teacher

Thus, each teacher portfolio was expected
to include:

• an introductory statement describing
the contents of the portfolio and a
guiding personal philosophy of teaching
and learning related to the CLCS
mission;

• sample independent and peer within-
discipline and music-integrated cur-
riculum work;

• sample within-discipline and music-
integrated student portfolio work;

• samples of and reflections on three pre-
post Music Literacy Skill Tests and
academic test profiles;

• a sample of Stanford academic test
results and an interpretation of their
relationship to class work and internal
tests;

• an example of self (and/or peer)
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as a basis for a engaged learning across the
curriculum. Framed as inquiry-based
action research, a set of five musical
learning processes served as a framework
that guided the quality of curriculum and
assessment of experiential learning in lab-
oratory school programs. The guiding
research question became: To what extent
is teaching and learning enhanced in any
subject area by engaging—sequentially or
simultaneously—five cognitive processes
authentic to comprehensive musical expe-
rience, study, and skill development? 

At the CLCS, the LTM Five Processes
Framework (above) served as a broad
taxonomy for curriculum design, teaching,
documentation and assessment of student
work. The multiple descriptions of each
category allow for its translation across
domains and a greater inclusion of
cognitive aspects of social-emotional
development [see Scripp & Keppel, Eds.

JLTM II, 2003, Caryn Claar’s Teacher
Portfolio, “Five Processes at Work,” for a
more detailed description of the CLCS
frameworks and examples of its appli-
cation to academic and music-integration
teacher practices].

The ‘Shared Fundamental Concepts’
Music-Integrated Teaching & Learning
Framework

Freely adapting Jeanne Bamberger’s work
with young children on music and science
[Bamberger 2000], the Research Center
sharpened the focus on strategies for
exploring concepts shared between music
and other disciplines [see chart below].
Framed as inquiry-based action research, a
set of five musical learning processes
served as a framework that guided the
quality of curriculum and assessment of
experiential learning in laboratory school
programs. The guiding research question

became: To what extent is music and music-
integrated teaching and learning enhanced
by the exploration of fundamental concepts,
historical contexts, and representation
systems shared across disciplines?

The identification of fundamental concepts
shared across domains has become a foun-
dational element of music-integrated
teaching and learning in NEC partnership
laboratory school programs since 1998. In
the CLCS-NEC partnership, these frame-
works generated innumerable occasions for
structuring interdisciplinary thematic
units, academic enhancement lessons,
assembly programs, and culminating
events which eventually formed the basis
for a ‘scope and sequence’ for the Learning
Through Music Curriculum in the school.
As broadly defined in the chart below, the
understanding of common concepts,
contexts, strategies, and procedures provide
new benchmarks for teachers’ and students’

Scripp/CLCS Case Study Journal for Music-in-Education 2007 205

The Learning Through Music ‘Five Processes’ Framework The Learning Through Music  “Shared Fundamental Concepts” Content Integration Framework


